SLA DEVELOPMENT Behaviorism
•active and repeated responses to the stimuli (Skinner, 1957) •reinforcement and punishment UG (Chomsky, 1959) •internalizing language rules •"a necessary stage of the development process, similar to what children go through as they acquire a first language" (Corder, 1967; Krashen, 1982) Monitor Model
•Zone of Proximal Development (Vygotsky, 1978) -independent problem solving as a goal •Error correction may have little or no effect since the language acquisition occurs naturally (Krashen, 1982) SLA DEVELOPMENT (CONT.)  Error rates compared between first and last papers in 10-week-term (Chandler, 2003)  Written corrective feedback on first drafts followed by in-class editing on same paper (Ferris & Roberts, 2001) RESULTS OF PREVIOUS RESEARCH  Improvements made on the revised writing cannot be a good predictor of long-term learning (Truscott & Hsu, 2008) .
 Students must be aware of their mistakes in order to have more success in long-term learning (Falhasiri et al., 2001) .
 "If students did not revise their writing based on feedback about errors, having teachers mark errors was equivalent to giving no error feedback." (Chandler, 2003)  Lalande (1982) found out that 23% of the control group made fewer mistakes, while 63% of the experimental group had decreased their error frequencies.
 Guénette (2007) Can you tell me something about your motivation for your future writing?
RESULTS
 Results from the first Survey have shown that participants make errors sometimes (45.45%), and often (45.45%), but that they get feedback very often (63.6%), and that they are often satisfied with the feedback (54.5%).
 The greatest grammar area they make the most mistakes are articles (54.5%), prepositions (27.3%), and both together (9.1%). However, they make pronoun errors, negation errors and conjunction errors occasionally (54.5%); verb errors and adjective errors equally often (45.4%).
 They prefer direct feedback (72.7%). Moreover, they think that an instructor can help students identify the errors they make in written communication, and that an Error Correction Journal can improve the ability of students to recognize and avoid common errors (100%).
 The comments about the first draft of the first essay have shown that students think that their essays were corrected appropriately (100%), and that they can benefit from the second draft (100%) because repetition is very crucial for practice and improvement, which the comments about the second draft have approved.
 They got a slightly better grade (even 10 points more). They were able to correct most of their mistakes; they were able to better understand why they made the mistakes.
 They also think that they will be able to recognize and avoid their mistakes in the future since the more they practice those certain areas, the more they can improve (90.9%). According to comments about the second draft, they still believe they will be able to avoid their mistakes although it is hard to say if they will be better prepared for future assignments (90.9%), but 9.1% think it is very hard to avoid them when taking a test.
 This type of correction feedback truly helps them feel confident in their writing abilities and in turn makes them more motivated to try writing I German again and again (100%).
 Their motivation for future writing ranges from better use of word order, sentence structure, endings, and better vocabulary to good grades and avoiding mistakes totally.  Very likely to correct errors in: verb tense (100%), pronouns (100%), gender (80%), number (75%), case (66%), prepositions (65%), adjective endings (55%), word choice (50%), negative forms (50%).
ADVANTAGES OF THE CHART
 However, they cannot correct errors in word order (only 45.5%), sentence structure (40%),verb form (only 20%), conjunctions (0%) and subject-verb agreement (-30%).
